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Introduction

The Leading Edge Academies Partnership (the ‘Trust’) is a team of school leaders that aim to be Leading
Edge and pioneering in their approach to education and well-being. We are a growing family of like-
minded schools that offer a values-based education to the communities we serve and welcome staff,
workers, pupils, parents/carers and volunteers from all different ethnic groups and backgrounds.

The term ‘Trust Community’ includes all staff, trustees, governors, pupils, parents/carers, volunteers
and visitors.

We are a values-based Trust, which means all actions are guided by our six ‘Es’ as follows:
e Ethical — ‘Doing the right thing’

e Excellence — ‘Outstanding quality’

e Equity — ‘Fairness and social justice’

e Empathy - ‘Caring for others’

e Evolution — ‘Continuous change’

e Endurance - ‘Working hard and not giving up’

This policy is based on the values of ‘Equity, Empathy and being Ethical’

Scope

The Behaviour Policy applies to all academies in the Trust and to all pupils who attend Leading Edge
Academies. It sets out our shared values and expectations of good behaviour. In addition, a Behaviour
Policy Annex is available for each Academy. This indicates:

e the person leading on behaviour

e the school’s use of rewards and sanctions

e support for pupils at risk of exclusion

Our policy reflects commitment to follow DfE guidance on good practice and, where required,
exclusion procedures. This is available at:

https://www.gov.uk/government/publications/behaviour-and-discipline-in-schools

In line with the DfE requirements we also acknowledge the legal duties of each academy under the
Equality Act 2010, in respect of safeguarding and pupils with special educational needs (SEND).

The policy should be read in conjunction with other relevant Trust and Academy policies, including
anti-bullying strategy, attendance, physical intervention, SEND, Safeguarding, and Health and Safety.

The policy applies to all pupils who attend academies in the Trust when they are in school, and, as per
Department for Education guidance, when they are taking part in any school-organised or school-
related activity, travelling to or from school, wearing school uniform or are in some other way
identifiable as a pupil at the school.

Values and Expectations

All Trust schools aim to be a happy and secure place for all. We apply a positive approach to good
behaviour, where pupils are encouraged to conduct themselves in a responsible, self-disciplined
manner and to care about the needs and rights of others.
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Intrinsic to this is the trust that parents, pupils, staff and the local community are all involved in a
strong partnership.

Our schools are dedicated to promoting the Trust’s values, to ensure our pupils develop a strong sense
of social and moral responsibility, which will prepare them for life both in school and beyond the school
gate.

Policy Statement

The Trust believes that in order to enable effective teaching and learning to take place, good behaviour
in all aspects of Academy life is necessary. It seeks to create a caring and learning environment in each
Academy by:

e promoting good behaviour and discipline through the Academy’s Care, Guidance and Support
levels.

e promoting self-esteem, self-discipline, proper regard for authority and positive relationships based
on mutual respect;

e ensuring fairness of treatment for all;
e encouraging consistency of response to both positive and negative behaviour
e providing a safe environment free from disruption, violence, bullying and any form of harassment;

e encouraging positive relationships with parents, guardians and carers to develop a shared
approach to the implementation of the policy and procedures;

e encouraging respect for self, respect for others and respect for the environment.

Policy Procedures

The LAC will establish, in consultation with the CEO, Principals/Headteachers, staff and pupils, the
policy for the promotion of good behaviour and review it every year. It will ensure that it is
communicated to pupils and parents, is non-discriminatory and that the expectations are clear. The
LAC will support the Academy in maintaining high standards of behaviour.

The Principals/Headteachers and the Senior Leadership Team will be responsible for ensuring the
implementation and day to day management of the policy and procedures. This includes the support
for staff faced with challenging behaviour.

The Staff, including teachers and support staff, will be responsible for ensuring that the policy and
procedures are followed, and consistently applied. Mutual support amongst all staff in the
implementation of the policy is essential. Feedback on the effectiveness of the policy is encouraged.
The staff are responsible for ensuring a positive climate in classrooms as well as all other areas of an
Academy. All staff are encouraged to ask for support if there is any difficulty in applying the policy.
The Head of School will treat failure to apply the policy as a serious dereliction of duty.

Parents, guardians and carers will take responsibility for the behaviour for their child in and out of their
Academy and are asked to support the policy in partnership with the Academy. Feedback regarding
the effectiveness of the policy is encouraged and any complaints need to be addressed to the
Principals/Headteachers as appropriate, in line with the Complaints Policy.

Pupils are expected to take responsibility for their own behaviour and will be made fully aware of the

Academy policy. Pupils also have a responsibility to ensure that incidents of disruption, violence,
bullying and any form of harassment are reported to staff.
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The Procedures

The policy has three separate but interrelated sets of procedures:
e Rewards
e Sanctions —via a consequences hierarchy

e The Restorative Framework — Support and Challenge

Rewards and Sanctions

It is vital that pupils are rewarded for good behaviour and that sanctions, where they are used, are
applied fairly and proportionately to reinforce high expectations of good behaviour. The approach of
each academy is set out in its own appendix (see Appendix 2).

In line with national guidance, we recognise the right of all academies to confiscate items, use
community service, set extra work, take away privileges, screen and search pupils, use detention (with
or without parental permission), seclude/isolate, physically intervene, discipline pupils even when they
are not at school or in the charge of a member of staff, involve the police or initiate multi-agency
review.

The Rewards

The Trust’s ethos of encouragement is central to the promotion of positive behaviour and raising
student self-esteem. It will enable pupils to appreciate their strengths, and recognise the success of
others and help them become positive citizens in society.

Praise can be linked to work, effort, willingness, contribution, teamwork, thoughtful actions to others
and personal achievement;

And it should be given when;

It is above the standard for that group

It is above the standard expected of that student

It is of a consistently good standard

Pupils demonstrate the 10 Values, Attitudes and Attributes of High Performance Learning

® oo T oo

Pupils demonstrate the three Advanced Cognitive Performance characteristics of High
Performance Learning

We should avoid giving rewards as bribes e.g.; for classroom control

e Ondemand

e Ina way that causes embarrassment

e Ina way that devalues their worth to others e.g.; overuse

Types of reward may include:

e Positive comments in class or in marking.

e Awarding of a credit linked to one of the Academy’s Values (‘the six Es’).

e Newsletter press releases report achievements and successes.

e Exceptional service may mean the Academy will nominate pupils for external awards.

e Achievement may be celebrated via certificates for academic excellence, endeavour and progress.
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e Sporting and other similar achievements are celebrated in assemblies and other events when and
where appropriate.

Consequences or Sanctions

Itis the primary responsibility of all staff to discipline pupils themselves rather than referring the pupils
in the first instance to more senior members of staff. There is a clear and well-publicised hierarchy of
consequences that will occur if rules are deliberately broken (see Appendix 2)

The following strategies may be used by staff in class or in the playground:
e Public/private reprimand or quiet warning
e Moving the student within the class

e Isolate within the class, ie to sit away from other pupils

Malicious Accusations

We are required by the Department for Education to set out what disciplinary action will be taken
against pupils who are found to have made malicious accusations against school staff. In the unlikely
event that this would happen, senior leaders will investigate and confirm consequences which may
include fixed term or permanent exclusion.

Exclusion

Our academies will take all reasonable steps to work with parents, put in place strategies to avoid
exclusion and take reasonable steps to identify unmet needs and causal factors. Exclusion is a last
resort.

Only the Headteacher of an academy is permitted to exclude a pupil. They will ensure that the child
has an opportunity to give their account of the incident(s), contact parents as soon as practicable to
inform them of the exclusion and write setting out further details as per statutory guidance.

Fixed or permanent exclusion may be used in response to a pattern of poor behaviour, non-
cooperation and/or persistent breaches of the school’s code of conduct over a period of time.
Academies may also use permanent exclusion in the case of a single, very serious breach of the code
of conduct or where allowing the pupil to remain in school would seriously harm the education or
welfare of the pupil or others in the school. Further details about when fixed or permanent exclusion
will be considered are set out in individual academy appendices.

In considering exclusion, all Trust academies will have regard to the most recently published statutory
DfE guidance on school exclusion. Exclusion must be lawful, reasonable, fair and recognise schools’
statutory duty not to discriminate against pupils on the basis of protected characteristics, such as
disability or race. We expect our academies to give particular consideration to the fair treatment of
pupils from groups who are vulnerable and/or where a pattern of behaviour puts a child at risk

All pupils have a right to an education. All Trust Academies will take reasonable steps to set and mark
work for pupils during the first five school days of an exclusion; and alternative provision will be
arranged from the sixth day.

Exclusion should be viewed as a consequence of poor behaviour and also as a first step in setting
positive expectations. For this reason, every child and parent/carer is entitled to a readmission
meeting and, where appropriate, assessment of SEND and/or reintegration plan. Elements to be
considered in integration include partnership with parents/carers and other agencies, therapeutic
support/supportive practice through tutor, mentor or classroom teacher, identification of learning
issues which might underlie behaviours, use of readmission meetings, behaviour contracts, Pastoral
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Support Plans and written warnings to help ensure that pupils clearly understand boundaries and
consequences.

This policy recognises the role of governors in considering exclusion if the exclusion is permanent; it is
a fixed-period exclusion which would bring the pupil's total number of school days of exclusion to more
than 15in a term; or it would result in a pupil missing a public examination or national curriculum test.
This process together with a summary of governors’ duties is set out in the DfE guidance. Throughout
the Trust, this is managed by the clerk and on behalf of the Local Academy Committee of each
Academy. Where a panel is required, the Trust will normally nominate one trustee to join the panel.

Restorative Practice

The Trust encourages restorative practices. Restorative practices are a range of practices that are
aimed at maintaining and restoring relationships in schools. They focus on developing good
relationships where there has been conflict or harm, and ensuring that the school ethos, policies and
procedures reduce the possibility of conflict or harm occurring.

The underpinning Restorative principles of Trust Academies emphasise the importance of:

o fostering positive social relationships in a school community of mutual engagement

e taking responsibility and accountability for one’s own actions and their impact on others
e respecting other people, their views and feelings

o empathy with the feelings of others

o fairness

e commitment to equitable process

e active involvement of everyone in school in making decisions about their own lives

o issues of conflict and difficulty being retained by the participants, rather than the behaviour
pathologised, and

o awillingness to create opportunities for reflective change in pupils and staff

Use of Reasonable Force
The Legal Framework

Physical Restraint should be limited to emergency situations and used only in the last resort. Under
the Pupils Order 1995, it is only permissible as described under the heading ‘Physical Control’. Article
4 of the Education Order 1998 clarifies powers that already exist in common law. It enables teachers
and other members of staff in, authorised by the Principal, to use such force as is reasonable in the
circumstances, to prevent a student from:

e Committing an offence

e Causing personal injury to, or damage to the property of, any person (including the student
himself)

e Engaging in any behaviour prejudicial to the maintenance of good order and discipline within the
Trust among its pupils, whether during a teaching session or otherwise.

This policy draws on ‘Use of reasonable force; Advice for Headteachers, staff and governing bodies’
published by the DfE in July 2013.
Definition of restraint

Physical restraint is the positive application of force with the intention of protecting the child from
harming himself or others or seriously damaging property.
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General Policy Aims

Staff within Trust schools recognise that the use of reasonable force is only one of the last in a range
of strategies available to secure student safety/well-being and also to maintain good order and
discipline. Our policy on restraint should therefore be read in conjunction with our Safeguarding and
Child Protection policies.

Specific Aims:
e To protect every person in the Trust community from harm.

e To protect all pupils against any form of physical intervention that is unnecessary, inappropriate,
excessive or harmful.

e Toprovide adequate information and training for staff so that they are clear as to what constitutes
appropriate behaviour and to deal effectively with violent or potentially violent situations.

Why use restraint?

Physical restraint should avert danger by preventing or deflecting a child’s action or perhaps by
removing a physical object, which could be used to harm him/herself or others. It is only likely to be
needed if a child appears to be unable to exercise self-control of emotions and behaviour. It is not
possible to define every circumstance in which physical restraint would be necessary or appropriate
and staff will have to exercise their own judgement in situations which arise. Staff should always act
within Trust’s policy on behaviour and discipline, particularly when dealing with disruptive behaviour.

Staff should be aware that when they are responsible for pupils, they are acting in loco parentis and
should, therefore, take reasonable action to ensure pupils’ safety and wellbeing. Failure to physically
restrain a student who is subsequently injured or injures another, could, in certain circumstances, lead
to an accusation of negligence. At the same time, staff are not expected to place themselves in
situations where they are likely to suffer injury as a result of their intervention.

Alternative Strategies

There are some situations in which the need for physical restraint is immediate and where there are
no equally effective alternatives (eg is a student is about to run across a road). However, in many
circumstances there are alternatives e.g. use of assertiveness skills such as:

e the broken record in which an instruction is repeated until the student complies

e use of a distracter, such as a loud whistle, to interrupt the behaviour (such as a fight) long enough
for other methods of verbal control to be effective

e withdrawal of attention (audience) e.g. if an action such as damage to property is threatened

e other techniques designed to defuse the situation, such as the avoidance of confrontation, or use
of humour (in these cases the incident can be dealt with later when emotions are no longer running
high)

e the employment of other sanctions consistent with the Trust’s policy on behaviour.

Use of Physical Restraint

Physical restraint should be applied as an act of care and control with the intention of re-establishing
verbal control as soon as possible and, at the same time, allowing the student to regain self-control. It
should never take a form which could be seen as a punishment. Staff are authorised to use reasonable
force only in applying physical restraint, although there is no absolute definition of this, as what
constitutes reasonable force depends upon the particular situation and the student to whom it is being
applied. However, as a general rule, only the force necessary to stop or prevent the behaviour should
be used, in accordance with the guidelines below.
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There are some forms of physical intervention, which may involve minimal physical contact, such as
blocking a student’s path or the staff member physically interposing him or herself between the
student and another student or object. However, in some circumstances, direct physical contact may
be necessary. In all circumstances other methods should be used if appropriate or effective physical
restraint should be a last resort.

KCSIE 2019 provides additional guidance that reasonable force may involve either passive physical
contact, such as standing between pupils or blocking a student’s path, or active physical contact such
as leading a student by the arm out of the classroom.

When physical restraint becomes necessary:

DO

e Tell the student what you are doing and why

e Use the minimum force necessary

e Involve another member of staff if possible

e Tell the student what s/he must do for you to remove the restraint (this may need frequent
repetition)

e Use simple and clear language
e Hold limbs above a major joint if possible e.g. above the elbow

e Relax your restraint in response to the student’s compliance

DO NOT

e Actin temper (involve another staff member if you fear loss of control)

e Involve yourself in a prolonged verbal exchange with the student

e Attempt to reason with the student

e Involve other pupils in the restraint

e Touch or hold the student in sexual areas

e Twist or force limbs back against a joint

e Bend fingers or pull hair

e Hold the student in a way which will restrict blood flow or breathing e.g. around the neck

e Slap, punch, kick or trip up the student

Actions after an Incident

Physical restraint often occurs in response to highly charged emotional situations and there is a clear
need for debriefing after the incident, both for the staff involved and the student. A member of the
leadership team should be informed of any incident as soon as possible and will take responsibility for
making arrangements for debriefing once the situation has stabilised. An appropriate member of the
teaching staff should always be involved in debriefing the student involved and any victims of the
incident should be offered support, and their parents informed on the same day by a member of the
Leadership Team.

If the behaviour is part of an ongoing pattern it may be necessary to address the situation through the
development of a behavioural plan. It is also helpful to consider the circumstances precipitating the
incident to explore ways in which future incidents can be avoided. All incidents should be recorded on
the school’s electronic recording system eg CPOMS.
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The Head of School (or, in his/her absence, a member of the leadership team) will contact parents as
soon as possible after an incident, normally on the same day, to inform them of the actions that were
taken and why, and to provide them with an opportunity to discuss it.

Risk Assessments

If an Academy becomes aware that a Student is likely to behave in a disruptive way that may require
the use of reasonable force, the Academy will plan how to respond if the situation arises. Such planning
will address:

e Management of the student (e.g. reactive strategies to de-escalate a conflict, holds to be used if
necessary)

e Tell the student what you are doing and why
e Use the minimum force necessary
e Involve another member of staff if possible

e Tell the student what s/he must do for you to remove the restraint (this may need frequent
repetition)

e Use simple and clear language
e Hold limbs above a major joint if possible e.g. above the elbow

e Involvement of parents to ensure that they are clear about the specific action the school might
need to take

e Briefing of staff to ensure they know exactly what action they should be taking (this may identify
a need for training or guidance)

e Identification of additional support that can be summoned if appropriate

When might it be appropriate to use reasonable force?
Examples of situations that may require restraint are when:
e astudent attacks a member of staff, or another student
e pupils fighting

e astudentis causing, or at risk of causing, injury or damage by accident, by rough play, or by misuse
of dangerous materials, substances or objects

e astudent running in a corridor or on a stairway in a way in which he/she might have or cause an
accident likely to injure her/himself or others

e a student absconding from a class or trying to leave school (NB this will only apply if a student
could be at risk if not kept in the classroom or at school)

e astudent persistently refuses to follow instructions to leave an area

Safe Touch

Pupils need to learn who they are and how they fit into the world. The quality of the child’s
relationships with significant adults is key to their healthy development and emotional health and
wellbeing.

Research shows clearly that healthy pro-social brain development requires access to safe touch as one
of the means of calming, soothing and containing distress for a frightened, sad or angry child. It is
essential for all pupils to learn the difference between safe and unsafe touch and to experience having
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their strongest emotions contained, validated, accepted and soothed by a significant adult. If pupils
are behaving in unacceptable, threatening, dangerous, aggressive or out of control ways, they have
not yet learned how their strongest emotional reactions can be contained, channelled and
communicated safely.

In recognition of this, all staff may consider using safe touch as one of the means available to them for:

e Calming a distressed child
e Contain an angry child
e Affirm or encourage an anxious child or a child with low self-esteem.

The Trust has adopted an informed, evidence-based decision to allow safe touch in special cases as a
developmentally appropriate intervention that will aid healthy growth and learning.

Safe touch used to calm, soothe and regulate a child’s emotions is a needed developmental
experience. The brain does not develop self-soothing neuronal pathways until this safe emotional
regulation has been experienced.

Where pupils have had insufficient experience of safe touch and calming regulation this may be a
priority to help the brain to develop access to thinking, judging and evaluating mechanisms. Safe touch
is one of the key ways of regulating pupils’ emotions but it is a strategy that fully trained staff will use
only under supervision and in line with a whole school Policy on Touch.

Other means of calming, soothing and containing pupils’ strong emotions include:

e slowing one’s pace
e |owering the voice
e breathing more deeply

e initially matching the pitch and volume of the child’s emotional display and then regulating it down
talking slowly, firmly and quietly in an unhurried and unflustered way

e providing clear predictable consistently held boundaries

The developmentally appropriate and therapeutic use of safe touch is defined by situations in which
abstinence would actually be inhumane, unkind and potentially psychologically or neurobiologically
damaging. Examples include the empirically backed beneficial use of touch in the comforting of a child
who is in an acute state of distress and/or out of control. Not to reach out to the child in such
circumstances could be re-traumatising and damaging, confirming or inviting anti-social behaviour
patterns.

Abstinence in the face of intense grief, stress and/or rage reactions can lead to a state of hyper arousal
in which toxic levels of stress chemicals are released in the body and brain. The severely damaging
long-term effects of this state have been intensively researched worldwide and are well documented.

In addition, gentle safe holding in line with the Trust’s Behaviour Policy is appropriate if a child:

e s hurting him/herself or others, or is likely to hurt him/herself or others
e isdamaging property
e isincensed and out of control, so that all verbal attempts to engage him/her have failed

Such necessary interventions are fully in line with guidelines set out in the Government Document ‘Use
of reasonable force — advice for headteachers, staff and governing bodies’.
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Specific members of the Trust have been thoroughly trained in the safest and gentlest means of
holding a child (Team Teach) which is designed to enable the child to feel safe and soothed whilst
bringing them down from uncontrolled states of hyper arousal. Without this intervention, the child
can be left at risk of actual physical or psychological harm.

Our policy rests on the belief that each staff member must appreciate the difference between
appropriate and inappropriate touch and will need to demonstrate a clear understanding of the
difference, acknowledging both the damaging and unnecessary uses of touch in an educational
context. Touch is not to be used as an ill thought out or impulsive act of futile reassurance or as a
means to ensure compliance.

All staff should ensure the following guidelines are adhered to:

e Staff members should agree the use of safe touch in discussion with the Leadership Team and its
use regularly reviewed.

e Use brief, gentle contact on open or clothed parts of the body: hands, arms, shoulders, head, hair

Staff Development

The Trust is committed to professional development for staff where needs arise and, in addition,
individual academies will offer training and advice as part of ongoing professional development. This
may include behaviour and classroom management strategies, the teaching of good behaviour, how
to work effectively with pupils with SEND and opportunities to review specific incidents/pupils.

Monitoring and Evaluation

Headteachers are required to report exclusion data on a termly basis to their Local Academy
Committee. This should include an overview by year group, pupil characteristics, (race, gender, SEND,
PP, CLA), reasons for exclusion (eg physical assault, verbal assault, bullying, drug-related, other) to
identify patterns, trends and any equalities issues that may need to be addressed.

The Trust will provide a consistent format for reporting and ensure that this policy is reviewed on an
annual basis. Trustees will periodically review data across the Trust, provide feedback to academies
and ensure that any training needs are met.

Behaviour at lunchtime

Lunchtime can be a time for children to consolidate strong, sometimes lifelong, friendships
with one another, and to spark an interest in a particular hobby or activity. It's a time when
they have the opportunity to confide in or share problems and interests with an adult;
someone they can trust and feel safe with. Lunchtime supervisors have the ability to be a
consistent link with the perhaps more formal relationships within the classroom. Without
doubt, the role of the lunchtime supervisor is demanding, skillful and vitally important for
both individual child and the whole-school community.

Much of the "task" of supervising children during lunchtime involves common sense and
thoughtfulness. It is important for the sake of the children in our care that all staff apply the
same standards to all of the pupils. We aim to provide a safe environment for our children
where they are able to enjoy their lunchtime break, and do the things / play the games
they choose, in an ordered, structured framework.

In the Dining Hall, most of the children are able to get on with their lunch with little adult help.
Having said that, some of the children in there are very young (as young as two), and they
need help from time to time to eat their lunch. A love of children really helps here; a friendly
word, a smile now and then, a "spark" of humour, with the younger children in particular, can
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reap enormous rewards later in their school life (and make the Lunchtime Supervisor's job
easier and more pleasant too!).

The above policy issues will contribute to ensuring lunchtime supervisors are:
1. Confident and able to remain calm.

Fair and non-judgmental towardsall children.

Excellent role models in both verbal and non-verbalbehaviour.

Proactive and familiar with reward/sanction systems when required.

Important stakeholders in the life of the whole school.

Vip W

Shouting in the dining hall should not be resorted to. LSAs should have a signal to use
when they would like less noise - a whistle should only be used outside to attract the
children's attention.

LSAs are requested to inform relevant staff of any incidents they feel they should be aware
of.

If an incident of poor behavior at lunch time occurs, the member of staff should:

- practice safe touch and soothing strategies.

- adopt a restorative approach (discuss the incident, ask the child why their actions
weren’t appropriate, explain that we need to be fair and understand what we
could do differently and the child should apologise.

- if the child does not apologise or the incident is repeated then the child must have

five minutes of self-reflection time, before repeating the above two steps.
- if this happens a third time then they should be sent to a senior member of staff or
their class teacher.

Incidents of poor behaviour are recorded in a book — incidents must be reported to a
member of SLT who will record the incident in the book. These incident books are
monitored by the head of school to identify any persistent offenders, possible bullying, or
racial abuse. Pupils appearing regularly in the books will be informed and their behaviour
closely monitored in line with the procedures above. If necessary, pupils will be subject to
close supervision, or excluded from school at lunchtimes. In contrast, LSAs are also able to
nominate children to receive a weekly certificate for a particular reason; nominations should
be made to his / her class teacher.

Those that are at risk of exclusion will receive support and collaborative work will take place
between themselves, the school, the parent/guardians and any external agencies that may
be involved. If appropriate, the school will put the child onto a reduced timetable, organise
work to be completed remotely and seek guidance from external agencies to support the
child.
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Appendix 1 — Behaviour Examples and Outcomes

Behaviour (Examples,see
Appendix 2 for full Hierarchy

Outcome

Action

Reward System

Harassment

Bullying

Vandalism

Threatening behaviour

Smoking x3

Physical horseplay
Disrespect

Deliberate multiple rule
breaking

Dishonest

Unsafe or irresponsible
choices

Repeated Level -1

Smoking 1st

Interrupting others
Frustrated / angry

Negative words or
actions

Low level
noncompliance

Safe, responsible,
respectful choices

Acting kindly to others
Collaborating in teams

Sharing resources or
ideas

Positive words or
actions

Helping adults or guests

Producing work that is
of the highest quality
for others

Acting as a role model
for others

Writing articles for the
newsletter

Volunteer or charity
work

AR reading test score
over 80%

Developing new ideas
for improving the
school, community or
society

Acting as a leader or
teacher to peers or
younger pupils

Producing award
winning work

Level -3

Level -2

Level -1

Level 0

Level 1

Level 2

Level 3

Internal exclusion in
Mini School for between
one lesson and a day

Compass if it is an
extended period as
agreed

Lunchtime detention
e 1st Offence - 1 day
e 2nd Offence - 2 days

e 3rd Offence - 3 days
and break time
report

Teacher action in a calm
voice with curiosity
about reason for
frustration, anger or
negativity

Call back for short
discussion

Confiscation of phones
Uniform faults

Equipment faults

Successful learning

Positive personal
growth

Positive praise in private
or in public

Three lesson Grade 1s
are a credit

Attending a Mixx club is
one credit

Postcards home “You
Have Made my Day”

Mini School assemblies
each week

Letters home with
phone call for Internal
Exclusion and recorded
on My Concern and
SIMS

Lunchtime detention
book

Placed on MY Concern
and in Mini -school
records on SIMS

Afaultis recorded in
planner

3 faults is a lunchtime

One credit is placed in
the planner using the
7Es stickers

Two credits placed in
the planner and phone
call home

Three credits placed in
planner and a article in
the newsletter
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Longships - Yellow; Wolf Rock — Green).
-Individual weekly certificates (‘Chuffed Awards’) that recognise excellence in children’s virtues.

-Half-termly awards that recognise excellence in Healthy Lifestyle, Academics, Creativity and Respect. This will move towards exceptional displays of children’s recognition
and application of LEAP’s virtues, The 6 Es: Excellence, Empathy, Ethical, Equity, Evolution, Endurance

-Each class will run their own reward systems alongside the above (smiley faces, stickers, ‘Bird Box’)
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Appendix 2 — Rewards and Sanctions

All members of staff will recognise and celebrate appropriate behaviour at all times around the school
through informal praise. Wherever appropriate, children’s best efforts will be celebrated through display and
performance and through occasional rewards and privileges.

Rewards may include that which is mentioned above, as well as:

v Consistent good behaviour, good manners, particular helpfulness and acts of kindness in school are
rewarded with a Celebration Certificate. The awards are read during celebration assemblies.

Verbal praise and smiling at children.

Verbal praise to parents about their children.

Awarding “smiley faces', team-points, stickers, etc.

Giving additional playtime.

Giving additional time for children to pursue activities of their own choice.

Sending positive letters home, praise postcards, etc.

Learning about examples of good behaviour in assembly.

School certificates (respect [ healthy living [ academic [ creativity) awarded termly. When all four
certificates have been earned, then a school badge is awarded.

v Sending good work to other staff members for reward or praise.

v¢  Special responsibility jobs.

kR kREIR
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Special privileges (e.g. free time)
Positive phone call or text home
Class-wide rewards

Team-points (counted weekly)

P A

Despite positive responses as a means to encouraging good behaviour at St Buryan Academy Primary School, it
may be necessary to employ a number of sanctions to enforce the Golden Rules, and to ensure a safe and positive
learning environment. As with matters relating to reward, consistency is vital and should be appropriate to each
individual situation. This policy is designed to empower both teaching and support staff in our mutual desire to
create a secure and happy learning environment. When dealing with all forms of inappropriate behaviour, teachers
should follow these three over-riding rules:

Be calm - children should be dealt with calmly and firmly referring to what the action is and why the action is being
taken.

Logical consequences - A logical consequence is a sanction that should ‘fit’ the offence. It generally has two steps.
The first step is to stop the misbehaviour. The second step is to provide an action that recalls children to the rules,
reinstates the limits, and teaches alternative behaviours.

Fresh Start — although persistent or serious misbehaviour needs recording, every child must feel that every day is a
fresh start.

It is imperative that any sanction is applied fairly and the consequences fully explained. If the class/school rules are
broken the sanctions that may be taken are outlined in the table below (sanctions will be differentiated to the needs of
the children):

Example of Behaviour Possible Responses Possible Sanctions
*  Wandering about *  Speak to child * Change seating arrangement
*  Calling out/ * Eye contact *  Sent to play elsewhere or with
* Interrupting the teacher * Reminders someone else
* Talking atinappropriate times *  Give child choices *  Asked to apologise for behaviour
*  Pushing and shoving in the line *  Either stop talking orsit *  Quiet reminder
* Irritating other children somewhere else *  Non-verbal signals (e.g. Eye
* Interrupting other children contact)
*  Running inside the school % Children will be given a verbal
building warning by the class teacher,
*  Being in the wrong place at the learning support assistant or
w wrong time (eg. by PE sheds supervisor
; during break time). * Name on board - after 3
,C-,.,‘ *  Talking inassembly warnings in a day move to stage 2
= | * Ignoring instructions * Some incidents in this stagemay
*  Silly noises result in immediate loss of play
*  Pushinginline e.g. talking in assembly as
*  Not completing sufficient workin children are given constant
lessons reminders of this
*  Not completing homework to the
expectedstandard, including
reading regularly at home as
outlined by the class teacher
*  Silly orirritating name calling
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*  Persistent stage 1 behaviour *  Talk to child * Separate from class or group
*  Deliberately harming someone *  Discuss consequences for a while
*  Notresponding to teacher of behaviour *  Send to another classroom
*  Disruptive behaviour *  Separate child from scene *  Write a letter of apology
*  Deliberately causing or other children involved or apologise verbally
a disturbance *  Completion of a ‘Think Sheet’,
*  General refusal to do anything In repeated cases: giving child time to reflect on their
*  Accidental damage *  Record repeated cases of Stage behaviour
through carelessness 2 behaviour in the ‘Class Story’. * Complete unfinished work in own
*  Cheeky, off-hand comments time e.g. playtime
w | * Minor challenges to authority *  Possible temporary withdrawal
; *  Rudeness affecting other of a privilege
,C-.-.‘ pupil’s learning
N | * Mild, one-off swearing * Inrepeated cases:
* Inappropriate remarks to other * Key Stage Leader or Head of
pupils including racial, religious or School
homophobic prejudice *  Informal contact with the
*  Lying about something that has parents by class teacher
been seen by a responsible
adult
*  Harmful/offensive name calling
* Referral to Key Stage *  Sent to head of school
*  Persistent stage 2 behaviour Leader or Head of School *  Contact with parents
*  Deliberately throwing objects *  Possible involvement of SENCo * Completion of a ‘Think Sheet’
with the intention of breaking (Behaviour Support) to *  Possible exclusion from
them or harming someone consider putting behaviour plan classroom for a period of time
* Harming someone physically in place *  Possibility of parent involvement
*  Deliberately damaging school * Inthe case of a racial incident, in school e.g. working with their
or personal property the appropriate action will be child
*  Leaving class without permission taken *  Possible internal playground
* Repeatedrefusaltodosettasks | x Head begins to keep a record of exclusion for a specified period
v | ¥ Continued and serious incidents of time (up to 2 days depending
; cheeky responses on severity of behaviour)
ﬂ *  Serious challenges to authority *  Possible placing on SEN register
W [ x Harmful or offensive name- for emotional and behavioural
calling, including racial, difficulties
religious or homophobic *  Consider involvement of
remarks outside agencies to assess need
*  More serious or repeated and to give support to the pupil,
swearing school and parents
*  Verbal abuse of a child
*  One-off bullying or
manipulative behaviour
* Repeated refusal to do set task
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*  Persistent stage 3 behaviour * Immediate removal of Telephone parents and meet with
* Repeatedly leaving the offender from scene them as soon as possible
classroom without permission *  Situation to be monitored by Internal exclusion from lesson
*  Fighting and intentional physical teachers and Key Stage Possible playground exclusion for
harm to other children Leaders and Head of School a specified period of time (up to 2
*  Throwing large, * Head of School keeps a record days depending on severity of
dangerous objects of incidents behaviour)
*  Very serious challenges to * Involvement of Pastoral support
authority SENCo (Behaviour programme considered
* Leaving school grounds Support) Ban on representing the
v (or attempting to) without school and/or trips outside
> permission school - fixed period
ﬂ *  Verbal abuse of any staff Completion of a ‘Think Sheet’
® | x  vandalism Involve outside agencies to
*  Stealing assess need and to give
*  Persistent bullying, support to the pupil, school
including racial harassment and parents
*  Persistent stage 4 behaviour * Immediate removal of Pastoral support programme
* Extremely dangerous or offender from scene set up after several fixed term
violent behaviour * Immediate involvement of exclusions or rapidly
*  Very serious challenges to Head of School (or Senior deteriorating behaviour and
authority Leadership Team if HoS is not where there is a risk of
* Repeatedly leaving school available) permanent exclusion.
grounds (or attempting to) without * Head of School keeps a record Involve outside agencies to
permission of incidents assess need and to give
*  Physical abuse of any staff * Involvement of support to the pupil, school
member/adult SENCo (Behaviour and parents
w | ¥ Malicious physical assault Support) Fixed term exclusion
;' on another pupil
ﬂ *  Persistent verbal abuse to a
V1 | member of staff
wy | X Persistent stage 5behaviour *  Governor disciplinary sub - committee convened
Y *  Permanent exclusion fromschool
o
m
o

All the above sanctions are put in place at the discretion of the Head of School, and the context and
child’s needs will be fully considered when sanctions are applied.

Should a child be demonstrating consistent poor behaviour, the school will work with home to put together
a Behaviour Support Plan.
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The person(s) in charge of leading behavior at St Buryan Academy are Mr Josh McDonald (Head of School) and
Mrs Natasha Cross (SLT)
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Appendix 3 — Progression Levels for ACPs and VAAs

META-THINKING

Stage 1 Stage 2

recogniss Mat making emors is pan of learning © identify Dings that worked wel and thoss Bt &d not
'begin 10 suggest goals ¢ improvemnant

are aware of the main approaches that could be deployed

are aware of own Qaneral strengths and weaknessas.

goals for improvement

2 problem or

o
£
X
£
=|

be aware that déferent facts may be connacted

begin 1o recognie Bt Bese ave b ieas

form plausibe sokitions o simple protiems, by asking ‘what i7"

shations

create novel solufons by deawing on priee knowledge

hem, chaken: cr a0 diferent seas apprcprately

ANALYSING

Use simple syTROS, conventions, vocabulary and language kor the domain
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w0 evidnoe 1o Chalngs asSUMptions

techiniques or achieving ths

CREATING

e aware Tt there are rules i different domains
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et .7 ndes 10 disregard or change

2 problem,

choos 3 completely different way 10 address the task.

REALISING
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.
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€. 1mes tadles

. E
mastly work to the speed required for the task
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* talkn smal groups and pars sbout temsehes.

mmmm-mu-mmom

* listen 10 others in pairs
‘share ther kieas
. e

quastions.

EMPATHETIC

n
v—mmmmm

mmnmm
mmmdwmhmdu—

the needs of ther audience

st 0 s utide o i el an utsice o e

begn to take ca
group

s6ek 10 help ofhers in the class, school and local
‘community and wilingly participate in group actiities 10
tackle issues

younger
students.

are aware that In déferent suations they need 1o take on

dilorent roles to develop or buid on the strengths of others.

and get the job done

mnmummmmmm

on ther strengths
* know to whom to assign different roles in order to

. -
n:mmmmmunmmm
those

have a sense of ustice Y g
needed in simple terms.

identify peojects in the community and suggest possila
options to complate them

* Gevelop a stronger sense of justice, crawing on
International events

o are things they know and
things they do not
*  with holp, admit thoir mistakes and leam from them

.
listen 10 the ideas and opinions of others.

and ideas

and idsas
with

.
“mmm

. 10 fit beke
mmdmdnohum

indivadual and the laws of society
appreciate the benafts of a dverse society

gp the

justly their beliets, ideas or behaviours
. oy y e Weas or

of others.
enjoy new challenges and situations

o o ther
Idaas n the kgt of new expenences and INteraction with
others

know when to mocify ther knowledge, understanding and
icaas based on their critical reflection
seck new challenges and stuations,

* begin to develop their natural curiosity
. mmmm.mwwm
Interest them

* with guidance, plan 10 undertake research, and
«collect, store and organise information relevant to the
research

* explore diferent sokutions to problems that are set for
them

* are interested in the world around them
* produce pieces of work that are oniginal to them in
form or content

* are becoming aware that other people may have
different ideas and belefs and come from different
backgrounds

* realise that things we do involve an element of risk-
taking
* tak about known risks in

everyday stuations
Risk-taking vmlowmoeemlmmeum
safety and welbeing

identify questions and problems and justify their
interest in them

plan and carry out research unaided, and collect
relevant information

identify the strengths and weaknesses of information
and whether 1t is relevant 10 their enquiry, with

guidance
consider different viewpoints on issues, events or
problems

good
outcomes in terms of quality and sutabiity for the task.
sot

recognise that other people may have different ideas
and beliets and are prepared 10 listen to them

of enguiry
© realise which information is useful and relevant and

. Mwmmdﬂwwmu\dw
betwoen them

* expariment with unfamiliar approaches or forms and
decide on the right ones for the right crcumstances

* develop a sense of their own personal style in the
work they create

* can take an objective view of different ideas and
beliefs
* become different ideas and beliefs

may change ther on the ideas
of

others
show an interest in people from other cultures and
backgrounds

Mwoeﬂmwmmmnmm
waﬂmwﬁmmw

based on the argument of others

L MMM“MMNM
evidence to
Wmmmmmm‘gm
people from other cultures

* try out new ideas in difierent situations, drawing on
Previous expenience
.

confidently approach new and unknown situations,
seeing them as a challenge to be faced

of taking certain risks in
unfamiler situations

problems and work
are able to adapt to a wide variety of

o dentity justity
mnwmmmmmmm«
they are worth asking and sohing

o from across to
develop their enquiry, answering questions that are of
real value 10 society both in school and outside.

* provide original and elegant solutions to complex
problems
. vel g of work of high

‘evaluate new information or the arguments of others
and are wiling to change beliefs, ideas or behaviours:
based on their evakuation

qQuality that are fit for purpose

. seekmnm"annﬂonuumewad

* speculate and take risks in a whole variety of
situations, known and unknown

* ass0ss situations in terms of personal safety and
welbeng

decisions based on understanding of previous:

and meke different

* work for extendad periods of time on a task with
* recognise that there may be cbstacies to ther
progress

* complete tasks with support, recognising some
frustrations

HARD WORKING

* practise regularly in order to improve

understand the value of practice in improving
performance

respond to feedback from others about next steps to
improvement and how to improve

work for sustained periods of time and can see the
benefits of doing so

identity distractions and begin to recognise the effect
these might have on their work.

learn ways to manage their own time and work
towards personal targets they have set

* estabish and follow practice schedules
* seok and respond to feedback on how to improve

performance

* respond to goals set by others for improvements.

* are seif-motivated 1o work on extended projects

* identify distractions and manage them to minimise
their effect

* see the long-term benedits of performing a task to
completion

* show greater independence in setting personal goals

and targets

* take responsibiity for practising independently and
reqularly

* jointly set goals for improvements.
* monitor own performance and seek feedback from
others.

i an activity or project beyor
Is asked of them
identity and use strategies for setting and meeting
personal targets in order 10 increase personal
motivation

* self-manage extended and complex tasks to

 employ appropriate strategies to complete tasks and
5 overcome jons and barriers
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stratogies,
frustration and distractions and seeing the long-term
benefits
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improvements
set own goals and monitor progress towards them
actively seek out ways to improve

recognise and accept that making mistakes is a

select and self-manage extended and complex tasks
consistently 10 completion

are deliberately unwiling 10 allow adversity to prevent
them from reaching their goal and are unswerving in
their focus on their eventual success.




